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Abstrakty wystąpień po polsku w kolejności alfabetycznej 

 

 

Prof. UAM dr hab. Małgorzata Bielicka 

 

„Pierwsza pomoc językowa“ w sytuacji gwałtownego napływu uczniów z doświadczeniem 

migracji do polskich przedszkoli i szkół 

Inwazja Rosji na Ukrainę w lutym 2022 roku spowodowała niespotykaną w polskim 

szkolnictwie konieczność włączenia w bardzo krótkim czasie w system edukacyjny ogromnej 

rzeszy uczniów z doświadczeniem uchodźstwa. Celem wystąpienia jest przedstawienie 

najważniejszych założeń warsztatu zaproponowanego nauczycielom z przedszkoli i szkół 

podstawowych oraz podstawowych oraz harcerzom z poznańskich drużyn jako „pierwsza 

pomoc językowa“ w kontakcie z uczniami z doświadczeniem migracji. Filarami owego 

warsztatu były następujące zagadnienia: 1. przedstawienie różnic pomiędzy uczeniem się 

języka obcego w systemie lekcyjnym oraz języka drugiego (tutaj polskiego) poprzez 

zanurzenie w środowisku naturalnym, 2. rola prozodii i języka niewerbalnego w komunikacji 

z uczniem nieznającym języka polskiego, 3. uczenie poprzez działanie jako najlepsza zasada 

wspierająca proces nauczania uczniów migranckich oraz 4. praktyki włączające ucznia 

cudzoziemskiego w klasę szkolną lub drużynę harcerską. 

W podsumowaniu przekazane zostaną informacje, które z powyższych zagadnień wzbudziły 

największe zainteresowanie nauczycieli i w związku z tym powinny się znaleźć w 

poradnikach dla nauczycieli. 

 

Dr Izabela Czerniejewska 

Ośrodek Doskonalenia Nauczycieli w Poznaniu 
 

Jak uczyć języka polskiego jako drugiego w najbliższej okolicy szkoły? 

Czy wychodząc na spacer do najbliższego skweru czy ulicy nie możemy przekazywać wiedzy 

na temat postaci historycznych? Czy oglądając budynki mieszkalne z sąsiedztwa nie możemy 

wyjaśniać uczniom jak żyje się w Polsce? Czy wchodząc do apteki, nie możemy zapoznać 

uczniów z apteczką pierwszej pomocy? Niniejsza prezentacja dotyczyć będzie możliwości, 

jakie daje okolica szkoły, żeby świadomie wprowadzać i rozszerzać słownictwo języka 

polskiego uczniów z doświadczeniem migracji. Przedstawię Państwu scenariusze zajęć 

opracowane z myślą o poznawaniu najbliższej okolicy, rozwijaniu języka polskiego wśród 

swoich uczniów, a także wykorzystanie możliwości wyjścia ze szkoły jako pretekstu do 

nauki.  

 

Prof. dr hab. Przemysław Gębal 

Uniwersytet Gdański / Uniwersytet Warszawski 

 

Specyfika nauczania polszczyzny jako języka obcego i drugiego wobec współczesnych 

wymagań społecznych i dydaktycznych 

Rok 2022 stał się przełomowym punktem zwrotnym w rozwoju polskiej szkoły, która 

zmierzyła się z konkretnymi, nieznanymi wcześniej wyzwaniami oraz potrzebami 

społecznymi i edukacyjnymi. W ich efekcie uczenie się i nauczanie polszczyzny jako języka 

obcego i drugiego nabrało szczególnej wartości i znaczenia, nie tylko w kontekście szkolnego 

oraz pozaszkolnego kształcenia językowego i kulturowego. W swojej złożoności łączy ono  



  

 

 

 

szereg wątków o charakterze lingwistycznym, społecznym, kulturowym, pedagogicznym i 

psychologicznym. Otwiera polską szkołę na różnojęzyczność i różnokulturowość, 

zabarwiając ją nową kulturą edukacji. 

Celem mojego wystąpienia będzie ukazanie specyfiki kształcenia językowego w formacie 

nauczania języka polskiego jako obcego i drugiego osób z doświadczeniem migracji. 

Prezentując rozwijające się kierunki i koncepcje dydaktyczne pokażę, jak planować i 

realizować nowoczesne zajęcia językowe w tle otwartej na różnorodność kulturze edukacji. 

 

Mgr Julia Karczewska 

Ośrodek Doskonalenia Nauczycieli w Poznaniu 

 

Czego i po co uczyć na lekcjach języka polskiego jako drugiego w szkole? 
Nauczyciele języka polskiego jako drugiego powinni zawsze kierować się zasadą 

użyteczności danego materiału językowego dla swoich uczniów. Co to jednak znaczy? Czy 

reguły gramatyczne i słownictwo umożliwiające codzienną komunikację to wszystko, co 

powinno pojawiać się na lekcjach języka polskiego jako drugiego? Jak podejmować decyzje o 

tym, co jest użyteczne, a co już takie nie jest? Przyjrzyjmy się wspólnie różnorodnym 

kontekstom, które należy uwzględnić, by językowe przygotowanie uczniów odpowiadało ich 

specyficznym potrzebom. W moim wystąpieniu zaprezentuję przykłady materiałów 

edukacyjnych, które pomagają nauczycielom włączać w proces nauczania specyficzne treści, 

użyteczne dla uczniów z doświadczeniem migracji. 

 

Dr Grzegorz Lisek  

Dr Agnieszka Putzier  

Universität Greifswald 

 

Pierwsza pomoc: dla jednych CLIL, dla drugich nauczanie języka pochodzenia 

Nauczanie języka poza granicami kraju rodzimych jego użytkowników, zwane też w 

przypadku Polski i Niemiec nauką języka sąsiada, może przyjmować różne formy i napotkać 

na różne wyzwania. Nie rzadko, jeśli chodzi o nauczanie języka fachowego czy języka 

pochodzenia brakuje odpowiednich metod czy dobrze przygotowanych specjalistów i 

materiałów dydaktycznych (por. Hryniewicz & Lisek 2019). Problemem może być też 

motywacja samych uczących się (por. Putzier & Hryniewicz-Piechowska & Brehmer 2022; 

Brehmer 2018: 30), mająca związek m.in. z tzw. prestiżem języka w danym kraju (por. 

Putzier & Hryniewicz-Piechowska & Brehmer 2022: 71). 

 

W niniejszym wystąpieniu opieramy się na doświadczeniach projektowych, które dotyczą 

zarówno nauczania nauki języka obcego (INT2) jak i języka sąsiada (INT76 oraz INT131). W 

pierwszym z projektów chodziło o przyswojenie podstawowych struktur języka 

specjalistycznego z zakresu ratownictwa medycznego, w ramach drugiego i trzeciego 

stworzono programy (por. Olpińska-Szkiełko & Bielicka & Borkowska & Goch 2020) oraz 

materiały do nauczania oraz nauki języka sąsiada na trzech poziomach edukacji szkolnej – od 

przedszkola do matury (m.in. Hryniewicz-Piechowska & Zawadzka & Zwierzyńska 2020 

oraz Hryniewicz-Piechowska & Putzier & Zwierzyńska 2020). 

Wystąpienie rozumiemy jako propozycję i refleksję możliwych rozwiązań z zakresu CLIL 

(zintegrowanego nauczania przedmiotowo-językowego) dla tematów przyrodniczych czy 

biologicznomedycznych, możliwych w zastosowaniu na podstawie istniejących materiałów  



  

 

 

 

projektowych i w oparciu o podstawy programowe bądź standardy edukacyjne odnoszące się 

do nauczania języków obowiązujące w Polsce i w Niemczech (por. KMK 2012 oraz Minister 

Edukacji Narodowej 2017). Odnośnie nauczania języka pochodzenia to wskażemy 

możliwości transferu metod oraz treści należących do dorobku projektowego, który uzyskano 

przy współpracy z praktykami, metodykami, nauczycielami oraz innymi ekspertami. 

 

 

Prof. UAM dr hab. Marta Wrześniewska-Pietrzak 

mgr Joanna Kuś-Paczkowska 

Uniwersytet im. Adama Mickiewicza w Poznaniu 

 

Językowo dostępni, czyli jak dopasować język edukacji do możliwości ucznia 

cudzoziemskiego 

Celem wystąpienia będzie przedstawienie celów projektu Językowo dostępni, w ramach 

którego przygotowywane są zarówno materiały edukacyjne, które mogą być wykorzystywane 

w pracy z uczniem cudzoziemskim, jak i instrukcje ich tworzenia adresowane do nauczycieli 

języka polskiego, matematyki, biologii, geografii oraz historii. Wartością tego projektu jest 

przede wszystkim to, że opracowywany jest on w ramach współpracy między nauczycielami 

poszczególnych przedmiotów mającymi doświadczenie w pracy z uczniami cudzoziemskimi, 

glottodydaktykami i językoznawcą. Unikalność tego założenia opiera się na tym, by 

każdorazowo w ramach zajęć nielektoratowych obecne były treści, które będą pomagały w 

budowaniu nie tylko wiedzy specjalistycznej i umiejętności z zakresu danego przedmiotu 

szkolnego, lecz również pozwolą świadomie wspierać kompetencję komunikacyjną ucznia w 

języku polskim (budowaną głównie na zajęciach lektoratowych). Co więcej, z uwagi na 

swoisty kształt systemu kształcenia w Polsce, jednym z elementów, które będą brane pod 

uwagę, jest sposób sprawdzania wiedzy na egzaminach ósmoklasisty. Ich forma jako język 

instrukcji może bowiem wpływać na to, jak mógłby być kształtowany język poleceń zawarty 

w materiałach edukacyjnych na poszczególnych zajęciach. 

 

 

 

 

  



  

 

 

 

Abstracts of presentations in English in alphabetical order 
 

Prof. UAM Dr. hab. Magdalena Aleksandrzak 

Mateusz Furman, BA 

Adam Mickiewicz University in Poznań 

 

The reception and representation of English as an academic language among foreign 

students in Poland and its influence on (re)shaping individual identities 

The presentation discusses some selected problems of learning and using English as an 

academic language from the perspective of foreign students in Poland. The theoretical part 

concentrates on the issues related to the status of English as an academic lingua franca, 

especially in the light of the growing role of English for Academic Purposes (EAP) in 

university education. Such theoretical background is aimed to serve as a kind of introduction 

to the discussion which centres around the influence of this specific social variation of the 

English language on the process of shaping or reshaping identities among students who have 

decided to continue their education outside their native language environment in a 

multilingual context of a university language department. Seen from such a perspective, 

university courses in EAP may be treated as a form of practical implementation of 

multilingual pedagogy and, more specifically, the idea of inclusive “classrooms” with a 

particular goal-oriented curriculum. 

The second part of the presentation focuses on the research project - it briefly introduces the 

methodology of the study and the research questions. The main aim of the investigation was 

to examine the phenomena addressed in the title as experienced by a group of language 

students of different ethnic, national and cultural  background who had been studying (and 

living) in Poland for at least a year. The main research technique used in this qualitative study 

was semi-structured interview, selected with a view to obtaining an in-depth picture and 

highly personalised account of the process of (re)constructing individual identities in a 

specific social context and educational setting. The final part of the presentation gives some 

insight into the process of data analysis and discusses the research findings. It concludes with 

answers to the research questions formulated in the project. 

 

Dr İlknur Civan Biçer 

Anadolu Üniversitesi 

 

Can technology be a good aid for a more inclusive language education?: ELT students’ 

ideas 

Equal opportunity is provided via inclusive education for all types of learners. It encourages a 

friendly atmosphere that enables both students with and without impairments to benefit from 

the highest quality education possible. Language teaching is significantly impacted by digital 

technologies. The use of technology in language education offers new opportunities for 

inclusive practices in language learning as this type of education gains traction. Considering 

the aforementioned points, the current presentation presents ELT students’ ideas about the 

impact of technology use on more inclusive language education as they are prospective 

language teachers. In the study, descriptive approach was adopted and an open-ended 

questionnaire was distributed among the participants. The responses collected from pre-

service language teachers were analyzed by means of thematic analysis. The findings 

indicated that various significant applications make up a more inclusive language education  



  

 

 

 

through technology, including modifications to the system, value systems, perceptions of the 

roles of teachers and parents, and language pedagogy. Also, it should be highlighted that 

language education should aim to facilitate connections between language learners regardless 

of their age, gender, ethnicity, sociocultural and educational background, and diversity. 

 

 

Doç. Dr. S. İpek Kuru Gönen 

Anadolu Üniversitesi 

 

Teachers do matter: Mindfulness-based classroom practices for pre-service EFL teacher 

education 

There has been a growing interest in the mindfulness-based classroom practices (MBCPs) 

regarding the foreign language (FL) teaching and learning contexts since these practices are 

assumed to play a role in the well-being of both teachers and learners. Mindfulness includes a 

form of conscious awareness that includes emotions, thoughts, and bodily sensations by 

paying attention to external stimuli such as sight, hearing, and smell in a non-judgmental and 

non-reactive way. MBCPs such as the guided meditation practices and breathing exercises are 

found to have numerous benefits in language teaching/learning situations such as promoting 

creativity, cultivating awareness on language learning, fostering focused attention while at the 

same time decreasing stress and anxiety. However, there is a lack of published materials and 

activities for the integration of MBCPs into English as a foreign or second language 

(EFL/ESL) contexts. In pre-service teacher education, there is a need to develop MBCPs and 

to provide hands-on practices to teacher candidates in how to implement these practices in the 

actual teaching contexts. Based on this need, the aim of this study is to provide various 

MBCPs for pre-service EFL teachers and train them to develop materials and activities 

targeting at promoting mindfulness in the FL classrooms. For this purpose, 34 EFL pre-

service teachers at a Turkish state university participated in the study. Various guided 

meditation and breathing practices developed to foster mindfulness in the FL classrooms were 

presented to the participants. They were trained on how mindfulness can be implemented in 

EFL contexts while teaching language skills and areas, and how to design mindfulness 

integrated lessons. The pre-service teachers in the study kept reflective logs and participated 

in semi-structured interviews regarding their perceptions on the MBCPs they developed and 

used in the actual classroom contexts as part of their teaching practicum. In this study, sample 

guided meditation and breathing exercises along with mindfulness-based language teaching 

materials developed by the participants were presented as well. The qualitative analyses 

revealed that the participants benefited from the hands-on experiences in developing MBCPs 

as they noticed gains in language development, increased attention and motivation to the 

lesson, increased awareness on strengths and weaknesses regarding language skills and areas 

as well as certain challenges and drawbacks of using MBCPs in the actual teaching settings. 

This study offers insight for FL teacher educators, pre-service teachers, and language 

practitioners about the implementation of MBCPs in FL contexts and how to cultivate 

mindfulness for enriching FL classrooms.  

 

  



  

mgr Joanna Jakubik 

Uniwersytet Pedagogiczny w Krakowie 

 

Educational choices of returning migrant students 

Having observed that every year about 5% of those who start English Philology studies at 

Pedagogical University of Cracow are returning migrants from English-speaking countries, a 

series of interviews were conducted to discuss with a few of such students their educational 

experience. The main objective was to investigate how the change of the language and system 

of education influenced their educational choices. The subordinate purposes of the research 

were to learn the reasons behind their choice of English language as their main field of study 

as well as what kind of support (if any) was given to them at school after they moved (back) 

to Poland. The interviewees answered about 20 questions regarding their experience in terms 

of social (e.g., adaptation to a new environment, making friends), linguistic (e.g., upholding 

their level of English, using Polish for academic purposes) and educational (e.g., grading 

system, student-teacher relations) changes connected with their moving (back) to Poland. The 

outcomes allow not only to see the results of (not) supporting returning migrant students at 

school but also to better understand the influence of (the lack of) such assistance on the 

educational choices returning migrant students make later in their lives. 

 

Prof. UG Dr. hab. Hadrian Lankiewicz, Gdańsk University 

Prof. UAM Dr. hab. Sylwia Adamczak-Krysztofowicz, Adam Mickiewicz University in 

Poznań 

Dr Grzegorz Lisek, Greifswald University 

 

Manifestations of translingual practices during learning and teaching of English as a 

foreign language in multilingual classrooms: Attitudes of Polish and German teachers of 

English 

The increased mobility in Europe in recent years have changed the ethnographic landscape of 

many communities and diversified linguistic competences of their members, making them bi-

and multilingual. Therefore, it is necessary to recognize translingual practices in the 

educational settings and the relations between teacher language awareness, teacher cognition 

and the transgressing the monolingual paradigm. Thus, the presentation will offer insights 

into: (1) the manifestations of translingual practices during a foreign language classroom 

taught to multilinguals, (2) their perception of these practices and (3) the articulation of 

potential dangers or benefits for the language learning process caused by translingual 

practices. Our particular focus is on the analysis of research data from Poland and Germany 

with reference to (a) foreign language teacher education, (b) the language teaching process 

and (c) language competence evaluation. We also seek to consider the position of language 

teachers as transformational intellectuals. 

 

Dr. Begoña Lasa Álvarez 

Universidade da Coruña 

 

Enhancing young learners’ plurilingual awareness in the language classroom though 

mediation strategies 

As a consequence of the cultural and linguistic heritage or the increasing migratory mobility, 

in many communities and regions around the world various languages coexist. Schools are 

one of the main settings in which speakers of different linguistic backgrounds establish social 

contact and interact, as attendance by children is mandatory. Moreover, in these educational  

 



  

 

 

 

contexts, teachers and students can benefit from this special opportunity when strategies such 

as mediation are implemented.  

Although mediation was already mentioned in the original CEFR, published in 2001, in the 

Companion Volume of 2018 mediation appeared as a key language skill for students in order 

to learn a language and it is described as follows: “When a learner/user acts as a social agent 

who creates bridges and helps to construct or convey meaning”. In the Spanish context, and 

particularly in Galicia, the recent educational law and curricula (LOMLOE) have incorporated 

mediation as a content and skill in the foreign language subjects in Primary, Secondary and 

Upper-Secondary Education.  

On the above grounds, the aim of this presentation is to provide what diverse teaching and 

learning activities were applied to practice the mediation skill among students of Primary 

Education in Galicia, so that they could enhance their plurilingual awareness. Galicia is a 

Spanish region where two official languages coexist, but where a situation of diglossia occurs. 

By means of mediation activities, such as creating and editing digital contents, the students 

used all their linguistic knowledge to “create bridges” between the different languages spoken 

in the classroom, namely, Spanish, Galician and English, and, if that happens, any language 

spoken by children from other cultures.  

 

Prof. Dr. María Jesús Lorenzo-Modia  

Universidade da Coruña 

 

Reviewing as a pedagogical tool for majority and minority languages in teacher education 

This presentation arises from a project carried out at the Universidade da Coruña in the 

Interuniversity Master Course in Advanced English Studies and its Applications (IMAES), 

coordinated in a cooperation between the universities of Santiago de Compostela and Vigo. 

While the language of instruction was English, since it incorporated multicultural students, 

their linguistic diversity was exploited as a plus in the course. In 2022, the course gathered 

students from Ireland, Morocco, and from different parts of Spain, which meant that they 

could have any of the three official languages extant in the Spanish peninsula as their mother 

tongue. The name of the course is Models of Literary and Cultural Interpretation in English-

speaking countries. In it, students become acquainted with the main schools of literary 

criticism, as well as with the social and ideological contexts that have given rise to the 

different approaches to literary theory and to the interpretation of culture(s), promoting 

inclusive, multilingual practices both of majority and minority languages. As project work, 

each student reviewed a book based on a different academic school, or even on translation 

studies, and had to present it to their peers in class in order to share views with others. 

Subsequently, each review had to be prepared individually to be submitted to recognized 

academic journals in their respective fields. By means of this, students of English were made 

aware both of multiculturalism and language-sensitivity. 

 

Dr. Heiko Marten 

Mannheim University  

 

Forces at work in organising multilingualism at school: A language policy perspective 

Schools in contemporary Europe face a diversity of patterns of multilingualism. These depend 

on individual biographies and interests of children and their families, specific contexts and 

profiles of schools, and of ideologies and political decisions by educational authorities and  



  

 

 

 

language policy makers. Frequently, this implies that the main language(s) of society are 

sided by important foreign languages, heritage languages, and traditional minority languages. 

Against this background, this presentation discusses ways of understanding and supporting 

multilingualism in school contexts from a language policy perspective. In an educational 

institution, factors which need to be considered include the languages taught at school and 

used in the school community, broader ideologies and political contexts that influence the 

situation, but also different actors such as parents, teachers, school authorities, private and 

public institutions outside school. Not least, the children need to get a voice in deciding which 

languages to acquire and to maintain. At best, different actors cooperate in order to take well-

founded decisions on language acquisition and development and to do justice to the children’s 

multilingual development based both on individual families’ wishes and on broader societal 

needs.  

In this light, the presentation provides an overview of aspects of language policy which can 

influence language regimes in a specific situation. Based on an adaptation of the Holistic 

Ecolinguistic Model for the Analysis of Language Policy (HEMALP; Marten 2016, 2019), the 

paper therefore suggests a way which may help to understand the multilingual pattern of a 

school and the forces which influence language choices in it. 

 

Dr. Katerina Strani  

Heriot-Watt University, Edinburgh 

 

Intercultural training for educators of adult migrants: Insights from an international 

project 

This presentation will look at intercultural training research and practice with critical intent. It 

will use the example of the EU-funded project InterTrainE - Intercultural Training for 

Educators. The project developed an intercultural training programme for educators working 

with adult migrants in four countries (UK, Finland, Greece and Italy) and tested it during a 

week-long joint staff training event in 2020. While educators and learners from the partner 

countries acknowledged the usefulness of the programme and of the free online credit-bearing 

course, it became clear that more work needs to be done in developing critical pedagogies for 

cultural and linguistic minorities in education. Specifically: 

 Both in schools and adult education, language hierarchies, linguicism and native 

speakerism are systemic and hence not even thematised.  

 Empathy as a core element of education is largely ignored, and minoritized learners 

are seen through largely stereotypical lenses.  

 Trauma-informed practice (Palanac, 2019) is not adopted across the board despite 

some very good initiatives. Educators agree that it should be part of teacher training to cover a 

range of experiences and identities in the intercultural classroom.  

 Translanguaging (García 2009; Creese & Blackledge 2010) and use of minority 

languages in any shape or form is still not encouraged in the school classroom, however it is 

practised and embraced in adult education. 

 Assumptions that inform educators’ practices vary greatly between school and adult 

education. Critical and decolonising pedagogies are gaining ground but some countries are 

lagging behind. 

 

 

 

https://ec.europa.eu/programmes/erasmus-plus/projects/eplus-project-details/#project/2018-1-UK01-KA204-047987


  

 

 

 

The presentation aims to go beyond the insights and critical evaluation of outputs of the 

InterTrainE project and start a conversation on the assumptions and principles that inform 

educators’ practice in current intercultural classrooms.   

 

Larysa Sugay, MA  

Adam Mickiewicz University in Poznań 

Prof. Dr. hab. Elżbieta M. Goździak 

Georgetown University / Adam Mickiewicz University in Poznań 

 

Between a rock and a hard place: Heritage language preservation and acquisition of 

majority language among migrant children in Poznań and Wrocław 

Children in migrant families are often torn between maintaining their heritage language and 

acquiring fluency in the language of the country where they reside. Knowledge of the 

majority language helps them succeed in school and find meaningful employment while the 

ability to speak heritage language facilitates communication within their families. However, 

acquiring competencies in both languages is not always easy. It is especially complicated in 

multigenerational families and families where parents speak different heritage languages. In 

schools, the dynamics differ depending on the number of speakers of particular heritage 

languages. In this presentation, we analyze the dynamics within families and schools of 

children with at least one foreign-born parent. We ask who is responsible for the children’s 

facility with either or both languages and analyze ways of integration and exclusion of 

migrant children vis-à-vis the language/s they choose to speak. We explore these questions 

within several theoretical models, including ethnic language attitudes, second language 

learning, intercultural accommodation, and ethnic values. The empirical data come from 

ethnographic research with migrant children and their families, teachers, and intercultural 

teachers’ assistants conducted in Poznań and in Wrocław. In conclusions, we provide some 

guidelines for teachers and service providers working with children from migrant families. 

 

 

Dr Stefanos Syrmakesis,  

Maria Tzouma, MA  

Evangelia Kousiouri, MA 

Second Junior High School of Ioannina  Intercultural Education 

 

The language repertoire of Second Junior High School of Ioannina Intercultural 

Education 

The presentation refers to the case study of the 2nd Gymnasium of Intercultural Education in 

Ioannina, Greece and deals with the linguistic portrait of the students of the school unit, 

investigating key aspects regarding the languages spoken by the students, the degree of 

proficiency, the communication needs and the interventions for the cultivation of the 

multilingual and intercultural identity of the school. The theoretical framework presents 

recent statistics on the education of pupils with refugee and migrant backgrounds and analysis 

of concepts such as linguistic awakening, multilingual competence, etc. The presentation 

closes with conclusions and recommendations for strengthening intercultural culture and 

multilingualism as a necessity in educational communities.  
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Global competence in teacher education in Slovakia 

Our contribution will present the results of questionnaire-based research on Global 

Competence in teacher education in Slovakia. The instrument for assessing the development 

of Global Competence within teacher education programmes was used in our research. It 

supports prospective teachers in understanding their level of Global Competence. The 

questionnaire’s aim was also to test the internal consistency and the reliability of the 

instrument. Data were collected using demographic questions and the newly validated Global 

Competence Rubrics (Parmigiani et al. 2022). Altogether 60 university students of teacher 

education programmes in Slovakia participated in our research. The main aim was to 

investigate students´ attitudes towards teaching in diverse backgrounds “in terms of 

nationality, ethnicity, communication style, and cultural context, as well as ability, socio-

economic circumstance, and educational background” (Sanger 2020: 32). The Global 

Competence Rubrics include three areas, each indicating the level of engagement with global 

competence activities.  
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Bilingualism in the family: Variables, contexts and practices 

According to Crystal (1986: 211), “The world is full of children who grow up bilingual 

without a linguistic care in the world”. Yet uninformed relatives and people surrounding the 

families of children involved in a natural bilingual situation often voice concerns over the 

children’s future linguistic competence, opining that they will speak neither language 

adequately, nor be able to make themselves understood. However, studies have shown, and 

family experiences have confirmed, that they are neither delayed in their linguistic 

development nor disadvantaged by their bilingualism, and in fact their ability to manage more 

than one language can become an important asset in life.  

King and Wright Fogle (2013) maintain that research focused on family language policy 

(FLP) is a relatively new field of study which links child language acquisition, early second 

language learning and bilingualism. The emphasis of FLP is on the use of languages within 

the family, and parental choices, rather than concentrating on the child. 

This paper will examine some of the variables involved in achieving bilingualism by referring 

to the specific contexts experienced by families. No two family situations are totally alike, 

and therefore there are no hard and fast rules about how to manage the bilingual acquisition 

process. Among variables are the native languages spoken by the parents (the same or 

different languages), the country of residence (and if it corresponds to one of the parents’ 

languages or neither), the prestige attached to either of the languages, the majority or minority 

status of the languages in context, and not least important, attitudes shown by the protagonists 

of each family story and those surrounding them. 
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Making sense of and giving sense to multilingualism in Polish-German families 

Studies in family language policy began by examining what circumstances, strategies, 

attitudes, motivations, and practices in the family, particularly these of parents, lead to what 

language outcomes in children. Recently scholars are beginning to ask how families make  



  

 

 

 

sense and give sense to multilingualism and multilingual practices in the family, what role 

multilingualism plays in the construction of the family, how multilingualism interacts with 

dynamics and changes in the family, and how linguistic practices are connected with 

relationships and roles within the family (King 2016; Zhu Hua & Li Wei 2016; King & Lanza 

2019). In my talk, I will use interviews to analyze case studies of Polish-German-speaking 

families in Germany. I will show how the respondents construct a multilingual identity for 

themselves and their families, which values they associate with the particular languages and 

multilingualism as a whole, how they use them as an identity feature for themselves and the 

other family members, how they use the languages in concrete interactions and their overall 

language skills metapragmatically and how dynamics in the family interact with the linguistic 

side. I will pay particular attention to how interviewees construct ‘dividing lines’ and 

‘categories’ in the family in relation to language preferences, how ‘connections’ and 

‘loyalties’ relate to language, and how they negotiate the ambivalence of multilingualism as a 

simultaneously cohesive and divisive factor. 

 

Thank you for taking part in the Final conference of the MaMLiSE Project 
 


